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AVOIDING UNINTENTIONAL PLAGIARISM IN THE RESEARCH PROCESS MODULE

In short, plagiarism refers to not giving proper credit to somebody else's words or ideas. Although clients often tend to think of plagiarism as “stealing,” a more common form of plagiarism is unintentional. In other words, without the knowledge and use of accepted methods of adding source material to their text, students frequently commit plagiarism accidentally. That is, even if they do not intend to plagiarize – to use another writer’s words or ideas without appropriately crediting them – a paper full of sloppy or careless short cuts can look just like a paper deliberately copied from unacknowledged sources. Therefore, always encourage your clients to borrow carefully and honestly, fully acknowledging their debt to writers from whom they borrow anything. 

Unintentional plagiarism, as defined by Dian Hacker and Nancy Sommers: 

- Failing to cite quotations and borrowed ideas.



- Failing to enclose borrowed language in quotation marks.


- Failing to put summaries and paraphrases in your own words. (107)
How to avoid unintentional plagiarism:

· Encourage your clients to do the following during the research process:

· Maintain an accurate working bibliography. This will help them when they need to give credit to the authors from whom they’re borrowing ideas and words.

· When taking notes, distinguish source material from a client’s own reflections by using quotation marks, codes, and/or separate columns or note cards. That is, clients should identify the source of information, an idea, a summary, a paraphrase, or a quotation in their notes. 

· Use evidence charts to record different types of evidence they have gathered.
· Encourage your clients to do the following during the writing process:

· When drafting a paper, transfer source material carefully by coding material that will be integrated into the paper’s discussion.

· Always give credit to the author from whom they borrow ideas or words. Clients should do this always when they quote, paraphrase, or summarize. 

· Always use signal phrases to give the reader information about a quotation’s origin, author, and purpose in the text.

Avoiding plagiarism Exercise #1. To illustrate plagiarism (both intentional and unintentional), let’s first look at a passage from historian Barbara W. Tuchman’s The Distant Mirror: The Calamitous Fourteenth Century (New York: Knopf, 1978). When you have read the passage, complete the exercises that follow.

A greater hazard, built into the very nature of recorded history, is overload of the negative: the disproportionate survival of the bad side – of evil, misery contention, and harm. In history this is exactly the same as in the daily newspaper. The normal does not make news. History is made by the documents that survive, and these lean heavily on crisis and calamity, crime and misbehavior, because such things are the subject matter of the documentary process – of lawsuits, treaties, moralists’ denunciations, literary satire, papal Bulls. No Pope ever issued a Bull to approve of something. Negative overload can be seen at work in the religious reformer Nicolas de Clamanges, who, in denouncing unfit and worldly prelates in 1401, said that in his anxiety for reform he would not discuss the good clerics because “they do not count beside the perverse men.”

Disaster is rarely as pervasive as it seems from recorded accounts. The fact of being on the record makes it appear continuous and ubiquitous whereas it is more likely to have been sporadic both in time and place. Besides, persistence of the normal is usually greater than the effect of disturbance, as we know from our own times. After absorbing the news of today, one expects to face a world consisting entirely of strikes, crimes, power failures, broken water mains, stalled trains, school shutdowns, muggers, drug addicts, neo-Nazis, and rapists. The fact is that one can come home in the evening – on a lucky day – without having encountered more than one or two of these phenomena. 

(A) Identify plagiarized thoughts and words in the following passage. Do you think the plagiarism is intentional or unintentional?

Sometimes it’s difficult for historians to learn the truth about the everyday lives of people from past societies because of the disproportionate survival of the bad side of things. Historical documents, like today’s newspapers, tend to lean rather heavily on crisis, crime, and misbehavior. Reading the newspaper could lead one to expect a world consisting entirely of strikes, crimes, power failures, muggers, drug addicts, and rapists. In fact, though disaster is rarely so pervasive as recorded accounts can make it seem.

(B) Does the following passage include plagiarized thoughts? If yes, where? 

It’s not always easy to determine the truth about the everyday lives of people from past societies because bad news gets recorded a lot more frequently than good news does. Historical documents, like today’s news channels, tend to pick up on malice and disaster and ignore flat normality. If I were to base my opinion of the world on what I see on the seven o’clock news, I would expect to see death and destruction around me all the time. Actually though, I rarely come up against true disaster.

(C) The following passage is an example of plagiarized ideas with faulty credit. In other words, the author has unintentionally plagiarized thoughts. Explain what revisions you could make to avoid plagiarism. 

Barbara Tuchman explains that it can be difficult for historians to learn about the everyday lives of people who lived along time ago because historical documents tend to record only the bad news. Today’s newspapers are like that, too: disaster, malice, and confusion take up a lot more room on the front page than happiness and serenity. Just as the ins and outs of our everyday lives go unreported, we can suspect that upheavals do not really play so important a part in the making of history as they seem to do. 

Method of Adding and Crediting Source Material #1:

PARAPHRASING

A paraphrase is your own rendition of essential information and ideas expressed by someone else that are presented in a new form. It is a more detailed restatement than a summary, which focuses concisely on a single main idea. When you paraphrase a passage, you cast and recast its key terms into near synonyms, translating it into a parallel statement. 

In addition to encouraging your clients to state something in their own words, the goal of paraphrasing is to open up the possible meanings of the words. Language doesn’t merely reflect reality; what we see as reality is shaped by the words we use. Therefore, when you have your clients paraphrase language, either their own or language they encounter in their reading, you are not just making them define terms but open out the wide range of implications those words inevitably possess. 

Encourage your clients to follow these steps when paraphrasing: 

· Read the original passage a couple of times so that you understand its full meaning.

· Underline key concepts.

· Think of synonyms for the key concepts. Consulting a thesaurus often helps. 

· Take a look at the original passage and think of ways to vary its sentence structure.

· Set the original aside and write your paraphrase.
· Compare the original and your paraphrase. Assure that the original’s meaning has not changed.


Paraphrase Exercise #1. Plagiarism or not?
Read the following excerpt from Marin Luther King’s “Letter from the Birmingham Jail”:

“You deplore the demonstrations taking place in Birmingham. But your statement, I am sorry to say, fails to express a similar concern for the conditions that brought about the demonstrations. I am sure that none of you would want to rest content with the superficial kind of social analysis that deals merely with effects and does not grapple with underlying causes. It is unfortunate that demonstrations are taking place in Birmingham, but it is even more unfortunate that the city’s white power structure left the Negro community with no alternative.”

Now read the following excerpts from student papers on King’s letter and discuss the following: (1) Has the student committed plagiarism? If yes, why? (2) Is their paraphrase effective? (3) How could their paraphrase be improved?

1. King argues that unfortunately Negros had to demonstrate because the city’s white power structures left no alternative. 

2. Martin Luther King was certain that nobody would want to be contended with a type of social analysis that concerns itself only with effects and doesn’t deal with root causes.

3. Martin Luther King wrote that the city of Birmingham’s “white power structure” left African-Americans there “no alternative” but to demonstrate.”

4. In “Letter from the Birmingham Jail,” King writes to fellow clergy saying that although they “deplore the demonstrations taking place in Birmingham, your statement, I am sorry to say, fails to express a similar concern for the conditions that brought about the demonstrations.”

Paraphrase Exercise #2. Paraphrase the following quote and explain your process as you do so.
“One of the distorting consequences that is taking an especially high toll on children of minorities, she notes, is the increasing practice of compelling children to repeat a grade or several grades over the course of years solely on the basis of their test results and, in some districts, almost wholly independent of the judgments of their principals and teachers” (Kozol 117).

From Jonathan Kozol’s The Shame of the Nation
Paraphrase Exercise #3. Paraphrase x3

By paraphrasing the same quote three times, your clients can see how a little writing about something they are reading can lead to having ideas about it. In other words, paraphrasing moves toward interpretation because it tends to uncover areas of uncertainty and find questions. It also keeps your clients’ focus small so that they can practice thinking in depth rather than going for an overly broad “big picture.” So, for this exercise, have your client do the following:

1. Pick one of the quotes from President Obama’s 2011 State of the Union speech: 

“We need to teach our kids that it’s not just the winner of the Super Bowl who deserves to be celebrated, but the winner of the science fair.”

“We are part of the American family. We believe that in a country where every race and faith and point of view can be found, we are still bound together as one people.”

“We will move forward together, or not at all -- for the challenges we face are bigger than party, and bigger than politics.”

2. Do Paraphrase x 3. That is, paraphrase one of the quotes three times by finding synonyms for all the key terms.


1. 


2.


3.

3. Reflect. What have you come to recognize about the original passage on the basis of repeated restatement? 

Method of Adding and Crediting Source Material #2:

QUOTING

Selecting Quotes

Students should quote sparingly. You should encourage your clients to use their own words to summarize and paraphrase their sources, and to explain their ideas. They should avoid excessive quoting in their papers and only quote when necessary. However, sometimes quotations are a great tool that can help your clients make their argument stronger and more persuasive. Quotes can also provide support for claims and add credibility to your client’s writing. 

According to Hacker and Sommers, you should encourage your clients to use direct quotations when:

· Language is especially vivid or expressive.
· Exact wording is needed for technical accuracy.
· It is important to let the debaters of an issue explain their positions in their own words.
· The words of an important authority lend weight to an argument.
· The language of a source is the topic of your discussion (as in an analysis or interpretation). (111)
To select quotes, ask your clients to follow these guidelines:

· Skim the text for basic structure and main ideas. This first reading is brief and cursory, so no underlining or note taking should take place.

· Read the entire text carefully, noting the key points and main ideas. This step is crucial, so slow down and look at each individual idea, underlining and making marginal notes about what each paragraph is about. Your goal here should be to identify the main evidence the author provides for her argument.

· Summarize in your own words what the single main idea of the essay is (What is the author’s central claim or thesis?). Paraphrase important supporting points that come up in the essay (How does the author support the main claim?)

· Consider any words, phrases, or brief passages that you believe should be quoted directly.

· Remember to distinguish source material from your own reflection by using quotation marks, codes, and/or separate columns or note cards

· Look back at your notes and identify sections that will help support your own argument. Read that section sentence by sentence to clarify exactly what the author is saying and use evidence charts to record quotes and paraphrases you will be using.

Introducing Quotes
When your client includes a paraphrase, summary, or direct quotation in their paper, they should introduce it with a signal phrase that names the author of the source and provides some context for the source material (Hacker and Sommers 113). These signal phrases are important to help give some background information about the quotation and indicate the tone of the idea. When writers do not introduce a quotation, it can often lead to confusion about the quotation’s origin, author, or purpose in the text. A dropped quotation is a quotation that lacks a signal phrase.

The signal phrase is underlined in the following samples:

Dawn claims, “The sky will not be blue long enough today.”

“The only requirement was,” Valen and Provost note, “that they pay the royal fifth, or quinto real” (28).

There are many strong verbs that your clients can use in signal phrases:

adds

agrees

admits

advocates

argues

asserts

believes

calls for

claims

comments

compares

complains

complicates

confirms

contends 

contradicts

declares

denies

describes

disputes

emphasizes

endorses

grants

illustrates

implies

insists 

notes 

observes

points out

questions

reasons

recommends

refutes

rejects

reports

responds

suggests

thinks

urges

writes

Explaining or Framing Quotes:
In addition to introducing quotations, your clients must explain them. Quotations are not self-evident and do not make a point in and of themselves. Therefore, tell your clients to avoid dropping quotations down into the middle of a paragraph in a free-standing manner. Instead, explain that they must frame and explain all quotes, connecting them to the point they are trying to make. When your clients include a quotation in their text, you should encourage them to follow this basic guideline: 

(1) Opening (2) quotation & signal phrase (3) closing

Opening: Quotations need to be introduced and explained to help the reader understand why your client chose this particular quote. The sentence or two before the quote should explain the speaker’s position, source of authority and the “so what” or consequences of that speaker’s position.

Closing: The sentence or two after the quote should restate the essential meaning of the quote to your client’s thesis or purpose for his/her paper.

Selecting Quotes Exercise #2. In the texts below, identify the opening, the quote, and the closing for the quotation. Then, discuss each element’s effectiveness; that is, discuss if the quote is framed well.

1. The Spaniards came to the ‘new world’ in search of the riches; they viewed the colonies as a way to extract resources, such as gold and diamonds. In fact, the conquistadors had the legal permission from the Spanish monarchy to exploit and steal the native peoples’ possessions. “The only requirement was,” Valen and Provost note, “that they pay the royal fifth, or quinto real” (28). In other words, as long as the conquerors were loyal to the crown and paid taxes, they had free hands to gather as much fortune as possible – at the expense of indigenous people, of course.

2. In The Republic by Socrates, the philosopher wants to build a mock city with structures, governing bodies, and morals to help him explain what justice in the individual is. The task of explaining his philosophy of justice takes nearly ten books to complete and still leaves the reader wondering what justice is. Socrates doest not overtly say from what justice is made or who it is constructed; however, Socrates is able to lay claim to an important notion about the beginnings of justice, equating justice with education by proclaiming, “The direction in which education starts a man will determine his future life” (Republic, 32). Basically, Socrates believes that the direction that justice should take should be through education.

Method of Adding and Crediting Source Material #3:

SUMMARIZING

Summarizing is presenting information from others in your own words and in a more concise way. As noted before, by focusing only on a single main idea, a summary is less detailed than a paraphrase. It often presents an author’s overall argument rather than explaining each element of the argument. Furthermore, a summary must at once be true to what the original author says while at the same time emphasizing those aspects of what the author says that interest your client, the writer. 

Introducing Summaries:

Like with quotations, your client needs to use vivid and precise signal verbs/phrases to do justice to the authors whose ideas they are summarizing. Here are some templates from They Say/ I Say: The Moves that Matter in Academic Writing for introducing summaries:


She demonstrates that _______________.


In fact, they celebrate the fact that _______________ 

_____________, he admits (39).
Encourage your client to avoid bland formulas like “he talks about,” “she says,” or “they believe.” Such language often fails to capture accurately what the person has said. That is, the authors whom your client cares enough to write about never simply “say” or “discuss” things; they “urge,” “emphasize,” and “insist on” them. Therefore, to do justice to the authors, your clients should use vivid verbs in their signal phrases. Here are some recommendations: 
	Verbs for Introducing Summaries



	For making a claim
	For expressing agreement
	For questioning or disagreeing
	For making recommendations

	argue             insist

assert

believe

claim

emphasize
	insist 

observe

remind us

report

suggest


	acknowledge

admire

agree

concur

corroborate

do not deny
	endorse

extol

praise

reaffirm

support

verify
	complain

complicate

contend

contradict

deny

deplore
	disavow

question

refute

reject

renounce

repudiate
	advocate

call for

demand

encourage

exhort
	implore

plead

recommend

urge

warn


Summary Exercise #1. 
1. Read the following passage from: Stephen Oates’ Our Fiery Trial: Abraham Lincoln, John Brown, and the Civil War Era.
Nobody called him Abe--at least not to his face--because he loathed the nickname. It did not befit a respected professional who'd struggled hard to overcome the limitations of his frontier background. Frankly Lincoln enjoyed his status as a lawyer and politician, and he liked money, too, and used it to measure his worth. By the 1850's, thanks to a combination of talent and sheer hard work, Lincoln was a man of substantial wealth. He had an annual income of around $5,000--the equivalent of many times that today--and large financial and real-estate investments.

Now, read the following sample summaries and paraphrases. Then, identify which one of the following is a correct paraphrase, an incorrect/plagiarized paraphrase, and an acceptable summary. Why?

(A) 
No one used Lincoln's nickname, Abe, because he detested it. It didn't go with a lawyer and 

politician who had worked to get away from the restrictions of his country heritage. Lincoln liked his new position, and his wealth, and used it to gauge his status. By mid-century, his skill and labor had made him a fairly wealthy man. He had a yearly income of approximately $5,000 - equal to several times that now - and hefty business and land commitments.

(B)
By the middle of the century, Lincoln enjoyed life as a well-respected lawyer and politician, having acquired a position of status and wealth that was well removed from his early "frontier background". He now was bringing in $5,000 a year (this translates to $87,500 in 1997 dollars [Derks, 2]), and had substantial "financial and real estate investments". As a consequence, he disliked being called Abe because of its association with his rural heritage. (Oates, 65)

(C) 
When we think of Abraham Lincoln, the image of a wealthy lawyer is not the first that comes to mind. A man, who worked hard, struggled, and came from a less than ideal background is often the picture we invoke. However, it is an incomplete portrait; Mr. Lincoln was successful both professionally and financially even by today's standards. (Oates, 65)

Summary Exercise #2.  Summarize the argument of this review of the documentary, Waiting for Superman:.  Use proper in-text citations as you do so. After you write the summary, reflect on your process. Source:  Killingham, Montgomery (2011).  Waiting for superman:  Waiting for a discussion of education.  Education Week, 12 (1).  
What I feel has been missed by this film is not the issue of money, but EDUCATION. It seems more time is spent on superfluous piffle than on the "3 Rs" of old, science, history & civics. It is now the exception, not the rule, to find a student who can properly handle our language, spoken or written, much less is adept at what was considered basic education in the 1800s.

As someone whose Grandmother taught in a one-room schoolhouse, I can tell you that they were all required to do some complicated math without paper, totally in their heads, whereas today, most young people cannot make simple change without an electronic register. In Grandmother's & my Mother's day, they understood the language, knew how it worked, as well as what proper usage was & was not.

The documentary missed the entire point: that we need to return to old fashioned education & skip the vast majority of additions, save those technological advances necessary to navigate in the world of education & life. Were this not true, then how can home schooling parents spend PENNIES per head on their children, yet turn out a far superior product? I have been exposed to public school freshmen, private school freshmen (in many ways not much better), and home schooled freshmen & I can say without a doubt that the home schoolers (educated for pennies per head) beat them all by miles. They have a better grasp of English, Math, Science, History, Government, the Arts, as well as being disciplined individuals, conscientious in regard to their education, not afraid of hard work & they relate well to their peers, their professors, even the janitors.

One such student holds more patents in the sciences that I could begin to name, all before the age of 20. Another assigned herself the memorization of the Constitution. Unknown to her, she had a discussion with an attorney, quoted the part of the Constitution he had misapplied, bringing him to go back & check it. She was right; he was wrong. Another stumped an anthropology colleague, who taught accepted information in his field which proved to be incorrect. She did her homework based on what he presented in class, came back with facts, figures, citing Scientific Journals & proved her point, respectfully, but clearly. He was shocked to realize the truth, but had enough character to give her credit for her findings.

In contrast, I find totally appalling the ignorance of traditionally educated college students on issues considered basic civic knowledge in days past. How can you be a good citizen if you do not know something about your history, your form of government & how it works? I am stunned to continually hear in print & on television that we are a democracy. We are NOT a democracy. We are a Republic (which your Pledge of Allegiance tells you), which is not run by simple majority vote, but by rule of law & a representative form of government. However, our students haven't even the most basic knowledge of where they came from, of their government & how it works (& what it was originally based upon, Blackstone's Commentaries of the Laws of England), so how can we have a responsible voting public? Nor do they have any understanding of figures of speech based in classic works of literature or even what is considered the oldest literary work & an important basis of U. S. history, the Bible.

So again, if all the issues covered in this film do not cover returning to the type of material and the discipline of our educational "glory days," then perhaps the documentary has totally missed the point that needed to be made. Perhaps the action to which they are pointing is missing the mark.

Summary:
Reflection:
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� As academic discourses and practices vary around the world and can be very different from those in the U.S., it is important to explain to ESL students that Western academia puts heavy emphasis on originality of scholarship, ownership of ideas and knowledge, and independent analysis. For more on working with ESL students, please see the ESL module.  
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